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Overview of the Global History and Geography II Regents Exam

WHAT IS THE FORMAT OF THE GLOBAL HISTORY AND GEOGRAPHY II REGENTS EXAM?

The Global History and Geography II Regents exam is a three-hour test that covers all major topics, concepts, individuals, and events from 1750 to the present that you studied in your Global History and Geography II course. This exam is formatted as follows:




	Part
	Question/Item Type
	Number of Questions/Items
	Approximate Percentage of the Total Exam


	I
	Stimulus-Based, Multiple-Choice Questions
	28
	54%


	II
	Stimulus-Based, Short-Answer, Constructed-Response Questions (CRQ)
	2 sets
	17%


	III
	Enduring Issues Essay
	1
	29%




In Part I, each stimulus-based, multiple-choice question will have four possible answer choices, only one of which is correct. You will be expected to choose the best possible answer of those provided. The stimulus-based, multiple-choice questions will be grouped together in sets, with two or three questions per stimulus. A stimulus may be a primary source (an eyewitness account or firsthand information) or a secondary source (information about a past historical event based on knowledge from several sources). These questions will test your ability to analyze various historical stimuli, including reading passages, photographs, charts, graphs, maps, and political cartoons.

In Part II, the two sets of stimulus-based, short-answer, constructed-response questions will be set up as follows:


•Set 1: Cause/Effect Set

•Set 2: Similarities/Differences Set OR Turning Point Set



Each set will consist of two separate documents accompanied by approximately three short-answer questions. The first two questions in each set will ask you to explain the historical or geographic context of the documents or identify key information from the documents. The third question in Set 1 will require you to identify and explain a cause-and-effect relationship as it relates to the documents provided. The third question in Set 2 will ask you to do one of two things. You could be asked to identify and explain a similarity or difference between the concepts, individuals, or events discussed in the documents. Alternatively, you could be asked to identify and explain a turning point in global history that is associated with the time period discussed in the documents.

The enduring issues essay in Part III will be based on a set of five documents. You will be asked to write several paragraphs in which you will do the following:


•Identify an enduring issue based on a historically accurate interpretation of at least three of the documents provided

•Define that issue using relevant information from at least three of the documents provided

•Argue that the issue you cited is a significant issue that has endured over time by explaining:

[image: Images]How that issue has affected people or has been affected by people

[image: Images]How that issue has continued to be an issue or has changed over time

•Include relevant outside information (beyond what is stated in the documents) from your study of global history and geography



Your essay should contain an introduction, several body paragraphs that accomplish the tasks cited above, and a conclusion. The introduction must include a claim statement or thesis statement. The conclusion must summarize your main points.

TEST-TAKING TIPS

STIMULUS-BASED, MULTIPLE-CHOICE QUESTIONS




	TIP 1



	Before you analyze the stimulus that accompanies each question set, read the title of the stimulus (if one is provided), the source beneath the stimulus, and/or any background information that is provided with the stimulus.





WHY USE THIS TIP?


•It enables you to determine the historical context of the stimulus, which will help you better answer the accompanying questions.

•It emphasizes the important people, places, and events that are addressed in the stimulus.

•It allows you to use your knowledge of global history and geography to better understand the information presented in the stimulus.



WHEN DO YOU USE THIS TIP?


•Although this tip is cited here for the multiple-choice questions specifically, it can actually be used for all parts of the exam. All three parts of the exam require the analysis of one or more stimuli (such as a reading passage, photograph, chart, graph, map, or political cartoon). Therefore, get into the habit of first looking at the title of the document, the source, and any additional details that are provided.



Reviewing the title of the stimulus, its source, and any background information that is provided will help you better understand the historical event, development, idea, or individual that will be discussed in the stimulus. In addition, reviewing these features may provide information about the time period in which that stimulus was created. Understanding when the stimulus was created and learning any background information about the time period of the events, individuals, or ideas that will be discussed can help you apply your own knowledge of global history and geography to analyze the stimulus and correctly answer the corresponding questions. For example, if the source of the stimulus states that it is an excerpt from John Locke’s Two Treatises of Government, you may then recall that John Locke was a philosopher during the Enlightenment who emphasized the importance of natural rights during a time when people began to question the purpose of government and the people’s relationship to their government. Knowing that information may come in handy when you answer the questions that follow the stimulus. When reviewing maps in particular, it is important to read the title, if one is provided, because the title will likely provide you with an overview of what is being displayed on the map as well as the time period that the map covers. Additionally, always read the key of a map, if one is given, because that key will help you better analyze the information provided.




	TIP 2



	Before analyzing the stimulus, first read all of the questions in the set.





WHY USE THIS TIP?


•It provides you with the opportunity to learn exactly what the questions are asking.

•It helps you focus your attention on which key terms, phrases, names, or events you should keep an eye out for in the stimulus in order to answer the questions.



WHEN DO YOU USE THIS TIP?


•This tip will help you on Parts I and II of the exam. It applies to all types of stimuli that are accompanied by either multiple-choice or short-answer questions.



Reading the accompanying questions first before analyzing the stimulus will allow you to take time to figure out exactly what the questions are asking. If you do not understand the questions, it will be difficult to answer them correctly. To understand better what a question is asking, try to rephrase the question in your own words. Additionally, reading the question set first will help you focus your attention on specific terms, individuals, and events when reviewing the stimulus.




	TIP 3



	Use your close-reading strategies to help you analyze the stimulus.





WHY USE THIS TIP?


•It allows you to focus on the important information in the stimulus that was specifically mentioned in the question stems.

•It helps you work through potentially difficult language and/or vocabulary to understand better what is being discussed or shown in the stimulus.

•It allows you to use the reading skills you learned and developed in your global history and geography course to help you be more successful on the exam.



WHEN DO YOU USE THIS TIP?


•This tip applies to all three parts of this exam, because all three parts require you to review and analyze various stimuli. This tip will be especially useful when analyzing reading passages. However, it is also helpful when reading charts, map labels, and text callouts on political cartoons.



The reading passages on this exam will be rigorous and may contain difficult language and vocabulary. Therefore, it is important to use the various close-reading strategies that you’ve used in your global history and geography course to help you work through the reading passages. These strategies include reading the text at least two times, annotating the text in the margins, and underlining key vocabulary. Using these close-reading strategies will be particularly helpful when you review primary source documents from former time periods and/or other regions of the world because you may not be as familiar with the language being used.




	TIP 4



	Reread the question, read all of the answer choices, and use the process of elimination to answer the question.





WHY USE THIS TIP?


•It allows you to weigh all of the answer choices as possible correct responses before jumping to conclusions.

•Once you have used the process of elimination to narrow down the number of potential answer choices, you can focus your attention on fewer possible correct responses, giving you a greater chance of choosing the correct response.



WHEN DO YOU USE THIS TIP?


•You should use this tip for all of the multiple-choice questions on this exam.



Once you have used your close-reading strategies to analyze the stimulus, reread the question and then read all of the possible answer choices. Some answer choices will be historically inaccurate or will not correspond with the stimulus; you should eliminate those choices. You can also eliminate other answer choices that do not directly answer the question. Use your pen to cross out all of the choices you know cannot possibly be the answer. If you can reduce the number of choices to two possibilities, you have a much better chance of choosing the correct response!




	TIP 5



	Use your knowledge of chronology to help you eliminate incorrect answer choices.





WHY USE THIS TIP?


•It empowers you to use your knowledge of the order in which historical events occurred to answer the question correctly.

•It helps you to utilize the exam as an educational tool. The questions are often asked in a relatively chronological order!

•It further enables you to use the process of elimination to eliminate incorrect answer choices.



WHEN DO YOU USE THIS TIP?


•This tip typically works best for the first 24 multiple-choice questions. The last couple of question sets will more often be cross-topical and will cover multiple topics and time periods. So you should use only the previous four tips to help answer those questions.



Often on this exam, you can use your knowledge of chronology (the order in which events occurred throughout history) to help you eliminate incorrect answer choices. Although the first few questions may ask you to demonstrate your historical-thinking skills and the last several questions will often be cross-topical, the majority of the multiple-choice questions on this exam will follow a sequential order. They will start with events, individuals, and topics from as early as 1750 and progress to the present day. Be aware of what multiple-choice question number you’re working on as well as the events discussed in the previous set of questions. Doing this will help you better recognize the time period you are being asked about and which answer choices you can eliminate because they do not fit that time period.

STIMULUS-BASED, SHORT-ANSWER, CONSTRUCTED-RESPONSE QUESTIONS




	TIP 1



	Use a combination of your prior knowledge of global history and geography and of the information provided in the documents to answer these questions.





WHY USE THIS TIP?


•It gives you the opportunity to use what you learned in your global history and geography course to earn credit for your responses.

•It reminds you not to always rely solely on the information provided in the documents when responding to these questions because that information alone might not be sufficient to earn credit.

•It gives you a greater chance of receiving credit for your responses.



WHEN DO YOU USE THIS TIP?


•This tip applies to all of the questions on Part II of the exam, but it is particularly important for the first question in each of the two sets.



Each set in Part II will consist of three short-answer questions. The first question will usually ask you to explain the historical or geographic context that led up to the ideas, developments, or events described in the first document provided. The first document will give you clues as to the historical or geographic events that led up to the topic described, but you may need to draw on your own outside knowledge of global history and geography as well. To answer questions about historical context, you must think about what occurred in global history before the ideas, developments, or events that are described in the document. Similarly for questions about geographic context, you will have to think about the geographic circumstances that either led to or were affected by the ideas, developments, or events discussed in the document.




	TIP 2



	Look for clues in the title (if one is provided), the source, and the actual content of the document to help you answer context questions.





WHY USE THIS TIP?


•It helps you recall the events that led up to the topic described in the document.

•It increases your chances of receiving credit for the question.



WHEN DO YOU USE THIS TIP?


•This is a helpful tip for the entire exam. However, it will be particularly useful during Part II, when you must explain the historical or geographic context that preceded the topic described in the document.



The exam writers are social studies teachers. They have chosen documents that contain clues that will help you understand and explain the historical or geographic context that led up to the topic discussed. For example, if you are given a document titled “Excerpts from the Treaty of Versailles” but you cannot remember which war was ended by the Treaty of Versailles, look at the source and some information in the document. The source will often identify the year that the document was created (in this example, that year is 1919). The information in the document will also likely give you some insight into the events that preceded that topic (in this example, the document may mention German aggression). Based on your knowledge of global history and geography, you should be able to connect 1919 and German aggression with World War I. By using this tip, you can now explain how German aggression during World War I led to that war ending with a punitive agreement (the Treaty of Versailles).




	TIP 3



	Pay attention to the tone of the document, which can help you determine the point of view, purpose, or intended audience for the document.





WHY USE THIS TIP?


•It helps you better understand why the document was written or presented in a certain way.

•It increases your chances of receiving credit for the question.



WHEN DO YOU USE THIS TIP?


•This tip can be used when reviewing all documents on Part II of the exam. However, it will be especially helpful when answering the second question in each of the two sets. Those second questions will likely ask you to explain how the author’s point of view, purpose for creating the document, or intended audience affected the way in which he or she presented the information.



The tone of the document is the way in which the author expresses his or her ideas and/or opinions through writing or illustrations. By identifying how the author expresses his or her ideas and/or opinions, you will be better able to analyze the author’s point of view, his or her purpose for creating the document, and how the author’s intended audience affected the way in which he or she presented the information. For example, if an author’s tone is urgent, her purpose may be to mobilize people to do something. If another author’s tone is angry, his purpose may be to scold the intended audience for actions they have taken.




	TIP 4



	Cite evidence from both documents, and label your citations when answering questions about cause-and-effect relationships, similarities or differences, or turning points.





WHY USE THIS TIP?


•It proves to your exam grader that you have used evidence from both documents in your analysis of the cause-and-effect relationships, similarities or differences, or turning points associated with these documents.

•It increases your chances of receiving credit for the question.



WHEN DO YOU USE THIS TIP?


•This tip is designed specifically for answering the third question in each of the two sets. Remember, the third question in Set 1 will focus on a cause-and-effect relationship as it relates to the two documents provided. The third question in Set 2 will ask you either about the similarities or differences between the topics discussed in the two documents or about a turning point in history that is connected to the topics discussed in the two documents.



In order to receive credit for the third question in each set, in your response, use your prior knowledge of global history and geography and evidence from both of the documents provided. Labeling your citations proves to your exam grader that you are attempting to demonstrate the connection between the two documents by citing evidence from both of them. Labeling your citations is as simple as putting the document number in parentheses at the end of a sentence after you have noted supporting evidence from that document.




	TIP 5



	Use complete sentences that explain and analyze the documents when answering all of the stimulus-based, short-answer, constructed-response questions.





WHY USE THIS TIP?


•It helps you remember that you need to explain and analyze the documents rather than simply jot down a brief answer.

•It increases your chances of receiving credit for the question.



WHEN DO YOU USE THIS TIP?


•You should employ this tip when responding to all questions throughout Part II of the exam.



Simply identifying what you think the historical or geographic context is by using a brief sentence fragment will not earn you credit for the question! Use multiple complete sentences that show your ability to explain and analyze the documents. If, for example, the document is an excerpt from the Treaty of Versailles and the question asks you to “explain the historical circumstances that led to the signing of this treaty,” simply writing “World War I” would not be sufficient. A high-scoring response would read as follows:

The Treaty of Versailles ended World War I, which had begun when European countries started competing for colonies, forging alliances, and building large armies that were outfitted with modern weapons. Germany’s use of advanced weapons and its destruction of European infrastructure during the war eventually led the victors of the war to blame Germany for starting the war in the first place. As a result, the victors attempted to punish Germany by signing the Treaty of Versailles, a punitive agreement that disarmed Germany and required that country to pay reparations.

ENDURING ISSUES ESSAY




	TIP 1



	Quickly read through all five of the documents first to get the gist of each before identifying an enduring issue.





WHY USE THIS TIP?


•It gives you an overview of the various enduring issues presented in the documents that you could potentially identify.

•It prevents you from jumping to conclusions or making a hasty decision about which of the enduring issues you want to identify, define, and argue for.



WHEN DO YOU USE THIS TIP?


•You should keep this tip in mind as soon as you begin Part III of the exam (before you begin writing your essay).



The five documents on this part of the exam will likely provide a variety of enduring issues that can be identified, defined, and argued for. Quickly read each document to give yourself an overview of the various enduring issues that are discussed. As you read through each document, make a list below that document of the enduring problems or challenges that the document discusses. This will help you choose which enduring issue you want to write about in your essay.




	TIP 2



	Select three documents that discuss the same enduring issue, and then go back and complete a close read of those three documents.





WHY USE THIS TIP?


•It saves you time on the exam by focusing your attention on three specific documents.

•It enables you to use your close-reading strategies to help you work your way through the documents.



WHEN DO YOU USE THIS TIP?


•Use this tip only after you have quickly read through the five documents, have chosen an enduring issue to discuss in your essay, and are ready to gather evidence from three documents to help support your claim.



As you complete a second closer read of the three documents that you believe share a common enduring issue, underline and annotate all evidence from those three documents that you can use to define that enduring issue and to support your argument for how people have been affected by that issue or how that issue has been affected by people. During this time, you should also look for clues within the documents that may show evidence of how that enduring issue has persisted or changed over time.




	TIP 3



	Brainstorm a list of outside information (from your knowledge of global history and geography) that could be used as evidence to support your claim about the enduring issue.





WHY USE THIS TIP?


•It reminds you not to rely solely on the evidence from the documents to support your argument.

•It helps you recall important information from your global history and geography course that can be incorporated into your essay.

•It increases your chances of scoring higher on the essay.



WHEN DO YOU USE THIS TIP?


•Use this tip right before you begin writing your essay.



Part III of the exam requires you to incorporate relevant outside information as supporting evidence, in addition to the evidence cited from the documents, when writing your essay. Brainstorming what you know about a particular enduring issue, based on your studies of global history and geography, will help you accomplish this task. Although this exam is designed to test your knowledge of 1750 to the present, you may also use your knowledge of historical events prior to 1750, from your Global History and Geography I course, as relevant outside information as long as that information relates to the enduring issue you have identified.




	TIP 4



	Write a claim statement (thesis statement) that argues how the enduring issue you have chosen has affected people or has been affected by people and how that enduring issue either continued to be an issue or changed over time.





WHY USE THIS TIP?


•It makes clearer to the exam graders what you will be proving in your essay.

•It makes your essay more organized and concise.



WHEN DO YOU USE THIS TIP?


•You should use this tip when writing the introduction of your essay.



When writing your introduction, you need to include your overall claim, or argument, for the essay. In your claim statement (thesis statement), you should identify the enduring issue. You need to argue how it has affected people or has been affected by people. You also need to explain how that enduring issue either continued to be an issue or changed over time. Your claim statement should not be the entire paragraph; rather, it should just be one or two clear and concise sentences that appear at the end of your introductory paragraph.




	TIP 5



	Present all supporting evidence (from both your outside knowledge of global history and geography and the three documents you chose) in chronological order when writing your essay.





WHY USE THIS TIP?


•It helps you prove your argument that the issue endured over time.

•It helps you better organize the information in your essay.



WHEN DO YOU USE THIS TIP?


•This tip will come in handy when you write the body paragraphs of your essay, in which you will present evidence to support the claim you made in your thesis statement.



The purpose of this essay is to argue that an enduring problem or challenge has affected people or has been affected by people over time. Therefore, presenting all of your supporting evidence (from both your knowledge of social studies and the documents) in the order in which the events actually occurred makes sense. Using this format will support your argument that this issue has lasted over time, and it will also make your essay much more organized. Remember that each time you cite evidence from a document, be sure to label the citation by placing the document number in parentheses at the end of that sentence. Doing so will clearly show the exam graders that you incorporated evidence from the required minimum of three documents in addition to including your own relevant outside information. Citing documents in this way will also allow you to check more easily that you’ve met all the requirements of the task before you complete the exam.




Practice Section

PART I: STIMULUS-BASED, MULTIPLE-CHOICE QUESTIONS

Directions (1–10): For each statement or question, choose the number of the word or expression that, of those given, best completes the statement or answers the question.

Base your answers to questions 1 and 2 on the following documents and on your knowledge of social studies.

[image: Images]


1Which political philosophy is best supported by both documents?

(1)Rule of law represents a social contract with the people.

(2)Tyranny encourages liberty and security.

(3)Separation of powers guarantees people fair treatment.

(4)Oppression promotes the general will.




2Which event most directly influenced the writing of both documents?

(1)Iranian Revolution

(2)Cuban Revolution

(3)French Revolution

(4)Russian Revolution



Base your answers to questions 3 and 4 on the following illustration and on your knowledge of social studies.

[image: This is an illustration labeled “The Romanovs Maintain The Old Regime In Russia.” There is a building in the background with the words “Orthodoxy,” “Autocracy,” and “Pan-Slavism” on it. A gate blocks a woman from entering the building. The gate has the following words on it: “Secret Police,” “Censorship,” “Arbitrary Imprisonment,” “Nationalistic Propaganda Forbidden,” “Liberal and Democratic Ideas Not Permitted,” and “One Tsar-One Church-One Language.” The source for this illustration is as follows: Philip Dorf, Visualized World History, Oxford Book Company.]


3Which point of view is expressed in this illustration?

(1)The Russian Orthodox Church caused the fall of the Romanov dynasty.

(2)The Russian government encouraged a diversity of opinions.

(3)The Romanovs suppressed Enlightenment ideas within their empire.

(4)The Russian Revolution made conditions worse for most minorities.




4Which long-term historical circumstance about Russia is shown in this illustration?

(1)appeal of Marxism to the Russian nobles

(2)autocratic rule of Russian royalty

(3)rejection of the Pan-Slavism movement

(4)support of the Russian Orthodox Church for democratic ideals



Base your answers to questions 5 and 6 on the following poem and on your knowledge of social studies.

Attack

At dawn the ridge emerges massed and dun [brownish dark grey]

In the wild purple of the glowering [glaring] sun,

Smouldering through spouts of drifting smoke that shroud

The menacing scarred slope; and, one by one,

Tanks creep and topple forward to the wire.

The barrage roars and lifts. Then, clumsily bowed

With bombs and guns and shovels and battle-gear,

Men jostle and climb to meet the bristling fire.

Lines of grey, muttering faces, masked with fear,

They leave their trenches, going over the top,

While time ticks blank and busy on their wrists,

And hope, with furtive eyes and grappling fists,

Flounders in mud. O Jesu, make it stop!

— Siegfried Sassoon, 1918


5This poem describes events related to which international conflict?

(1)World War I

(2)World War II

(3)Korean War

(4)Vietnam War




6Which claim about modern warfare is best supported by this poem?

(1)Soldiers were not as brave as in the past.

(2)Technology made combat more deadly.

(3)Religion became more central to long-standing conflicts.

(4)Scientific research did not supply battle-ready innovations.



Base your answers to questions 7 and 8 on the following maps and on your knowledge of social studies.

[image: The left map shows Palestine (British Mandate) from 1920-1948. This map features notably Egypt, Trans-Jordan (British Mandate), Syria (French Mandate), and Lebanon. It notes several areas of Jewish settlements. The source for that map is Perry-Castaneda Library Map Collection, University of Texas at Austin (adapted). The right map shows the United Nations’ Partition Plan, 1947. This map features notably Egypt, Jordan, Syria, and Lebanon and notes several Arab Areas, the Jewish State, and the International Zone of Jerusalem. The source for that map is Peter N. Stearns, et al., World Civilizations: The Global Experience, Pearson Longman, 2005 (adapted).]


7What would be the best use for this pair of maps?

(1)to explain why European powers used the mandate system

(2)to examine the relationship between fresh water and Arab settlement patterns

(3)to understand a reason used to establish boundaries for partition

(4)to illustrate the advantages Palestinian Arabs have over Arabs living in Egypt




8Which situation was a contributing factor in the decision to partition British Palestine as shown on the 1947 map?

(1)mass migrations following the Holocaust

(2)decolonization from French rule

(3)capture of the Suez Canal

(4)formation of the Warsaw Pact



Base your answers to questions 9 and 10 on the following article and on your knowledge of social studies.

Atatürk’s Fashion Police


Turkey’s restrictions on wearing overtly religious-oriented attire are rooted in the founding of the modern, secular Turkish state, when the republic’s founding father, Mustafa Kemal Atatürk, introduced a series of clothing regulations designed to keep religious symbolism out of the civil service. The regulations were part of a sweeping series of reforms that altered virtually every aspect of Turkish life—from the civil code to the alphabet to education to social integration of the sexes.

The Western dress code at that time, though, was aimed at men. The fez—the short, conical, red-felt cap that had been in vogue [fashion] in Turkey since the Ottoman Sultan Mahmud II made it part of the official national attire in 1826—was banished. Atatürk himself famously adopted a Panama hat to accent his Westernstyle gray linen suit, shirt, and tie when he toured the country in the summer of 1925 to sell his new ideas to a deeply conservative population. That autumn, the Hat Law of 1925 was passed, making European-style men’s headwear de rigueur [fashionable] and punishing fez-wearers with lengthy sentences of imprisonment at hard labor, and even a few hangings. . . .



— Roff Smith, “Why Turkey Lifted Its Ban on the Islamic Headscarf,” National Geographic, October 12, 2013


9According to this article by Roff Smith, the goal of Atatürk’s reforms was to

(1)prevent the elimination of the civil service system

(2)implement a legal system based on religious teachings

(3)revive Turkey’s interest in Ottoman-era customs

(4)modernize Turkey in the image of European nations




10The phrases “deeply conservative population,” “lengthy sentences of imprisonment,” and “a few hangings” suggest that

(1)Atatürk’s reforms were eagerly embraced throughout Turkey

(2)tensions existed between reformers and traditionalists in Turkey

(3)the policy of westernization was abandoned by the Turkish government

(4)most Turks preferred punishment to rapid change






PART II: STIMULUS-BASED, SHORT-ANSWER, CONSTRUCTED-RESPONSE QUESTIONS

SET 1

Directions (11–13): Analyze the documents and answer the short-answer questions that follow each document. (Note that the actual exam will feature write-on lines, but you can practice on a piece of paper.)

Base your answer to question 11 on Document 1 and on your knowledge of social studies.

Document 1

[image: This is an illustration of an excerpt from An ABC for Baby Patriots. For the letter B, it says that “B stands for Battles, by which England’s name, has for ever been covered, with glory and fame.” For the letter C, it says “C is for Colonies. Rightly we boast. That of all the great nations, Great Britain has most.” For the letter E, it says that “E is our Empire, where sun never sets; the larger we make it, the bigger it gets.” The source is Mrs. Ernest Ames, An ABC for Baby Patriots, Dean & Sons, 1898 (adapted).]


11Explain the historical circumstances that led to British attitudes about their empire as shown in this excerpt from An ABC for Baby Patriots.



Base your answer to question 12 on Document 2 and on your knowledge of social studies.

Document 2

The Discovery of India was written by Jawaharlal Nehru during his imprisonment at Ahmadnagar Fort in British India from April to September 1944. Nehru was a leader in the Indian National Congress.


The Chief business of the East India Company in its early period, the very object for which it was started, was to carry Indian manufactured goods—textiles, etc., as well as spices and the like—from the East to Europe, where there was a great demand for these articles. With the developments in industrial techniques in England a new class of industrial capitalists rose there demanding a change in this policy. The British market was to be closed to Indian products and the Indian market opened to British manufactures. The British parliament, influenced by this new class, began to take a greater interest in India and the working of the East India Company. To begin with, Indian goods were excluded from Britain by legislation, and as the company held a monopoly in the Indian export business, this exclusion influenced other foreign markets also. This was followed by vigorous attempts to restrict and crush Indian manufactures by various measures and internal duties which prevented the flow of Indian goods within the country itself. British goods meanwhile had free entry. The Indian textile industry collapsed, affecting vast numbers of weavers and artisans. The process was rapid in Bengal and Bihar; elsewhere it spread gradually with the expansion of British rule and the building of railways. It continued throughout the nineteenth century, breaking up other old industries also, shipbuilding, metalwork, glass, paper, and many crafts.

To some extent this was inevitable as the older manufacturing came into conflict with the new industrial technique. But it was hastened by political and economic pressure, and no attempt was made to apply the new techniques to India. Indeed every attempt was made to prevent this happening, and thus the economic development of India was arrested [stopped] and the growth of the new industry prevented. Machinery could not be imported into India. A vacuum was created in India which could only be filled by British goods, and which also led to rapidly increasing unemployment and poverty. The classic type of modern colonial economy was built up, India becoming an agricultural colony of industrial England, supplying raw materials and providing markets for England’s industrial goods. . . .



Source: Jawaharlal Nehru, The Discovery of India, The John Day Company, 1946


12Identify Jawaharlal Nehru’s point of view concerning British colonialism in India based on this excerpt.



Base your answer to question 13 on both Documents 1 and 2 and on your knowledge of social studies.

Cause—refers to something that contributes to the occurrence of an event, the rise of an idea, or the bringing about of a development.

Effect—refers to what happens as a consequence (result, impact, outcome) of an event, an idea, or a development.


13Identify and explain a cause-and-effect relationship associated with the historical developments in Documents 1 and 2. Be sure to use evidence from both Documents 1 and 2 in your response.



SET 2

Directions (14–16): Analyze the documents and answer the short-answer questions that follow each document. (Note that the actual exam will feature write-on lines, but you can practice on a piece of paper.)

Base your answer to question 14 on Document 1 and on your knowledge of social studies.

Document 1

[image: This illustration is called “Peep Under the Iron Curtain.” There is a curtain (a sign pointing toward it indicates that it is Russia). The wall reads “No Admittance By Order Joe” (and a callout indicates that Joe is Joseph Stalin). Winston Churchill is on the Europe side of the curtain, and he is attempting to peek under the curtain to see the Russia side. The source of this illustration is Leslie Gilbert Illingworth, Daily Mail, March 6, 1946 (adapted).]

Geographic Context—refers to where this historical development/event is taking place and why it is taking place there.


14Explain the geographic context for the historical development/event shown in this 1946 cartoon.



Base your answer to question 15 on Document 2 and on your knowledge of social studies.

Document 2

United States President George H. W. Bush and Russian President Boris Yeltsin met at Camp David at a United States–Russian Summit. They issued a Joint Declaration on February 1, 1992.


At the conclusion of this meeting between an American President and the President of a new and democratic Russia, we, the leaders of two great peoples and nations, are agreed that a number of principles should guide relations between Russia and America.

1.Russia and the United States do not regard each other as potential adversaries. From now on the relationship will be characterized by friendship and partnership founded on mutual trust and respect and a common commitment to democracy and economic freedom.

2.We will work to remove any remnants of cold war hostility, including taking steps to reduce our strategic arsenals.

3.We will do all we can to promote a mutual well-being of our peoples and to expand as widely as possible the ties that now bind our peoples. Openness and tolerance should be the hallmark of relations between our peoples and governments.

4.We will actively promote free trade, investment and economic cooperation between our two countries.

5.We will make every effort to support the promotion of our shared values for democracy, the rule of law, respect for human rights, including minority rights, respect for borders and peaceful change around the globe.

6.We will work actively together to:

–Prevent the proliferation of weapons of mass destruction and associated technology, and curb the spread of advanced conventional arms on the basis of principles to be agreed upon.

–Settle regional conflicts peacefully.

–Counter terrorism, halt drug trafficking and forestall [prevent] environmental degradation.

In adopting these principles, the United States and Russia today launch a new era in our relationship. In this new era, we seek a peace, an enduring peace that rests on lasting common values. This can be an era of peace and friendship that offers hope not only to our peoples, but to the peoples of the world. . . .



Source: “Joint Declaration,” U.S.–Russian Summit, Camp David, February 1, 1992 Berlin Information Center for Transatlantic Security online


15Based on this document, explain the purpose of this joint declaration by United States President George H. W. Bush and Russian President Boris Yeltsin.



Turning Point—is a major event, idea, or historical development that brings about significant change. It can be local, regional, national, or global.

16a–16b Using evidence from both Documents 1 and 2 and your knowledge of social studies:

a)Identify a turning point associated with the historical developments related to both Documents 1 and 2.

b)Explain why the historical developments associated with these documents are considered a turning point. Be sure to use evidence from both Documents 1 and 2 in your response.




PART III: ENDURING ISSUES ESSAY

This question is based on the accompanying documents. The question is designed to test your ability to work with historical documents. Some of these documents have been edited for the purposes of this question. As you analyze the documents, take into account the source of each document and any point of view that may be presented in the document. Keep in mind that the language and images used in a document may reflect the historical context of the time in which it was created.

Directions: Read and analyze each of the five documents and write a well-organized essay that includes an introduction, several paragraphs, and a conclusion. Support your response with relevant facts, examples, and details based on your knowledge of social studies and evidence from the documents.

An enduring issue is a challenge or problem that has been debated or discussed across time. An enduring issue is one that many societies have attempted to address with varying degrees of success.

Task:



•Identify and define an enduring issue raised by this set of documents

•Argue why the issue you selected is significant and how it has endured across time

In your essay, be sure to:


•Identify the enduring issue based on a historically accurate interpretation of at least three documents

•Define the issue using relevant evidence from at least three documents

•Argue that this is a significant issue that has endured by showing:

–How the issue has affected people or has been affected by people

–How the issue has continued to be an issue or has changed over time

•Include relevant outside information from your knowledge of social studies







In developing your answer to Part III, be sure to keep these explanations in mind:

Identify—means to put a name to or to name.

Define—means to explain features of a thing or concept so that it can be understood.

Argue—means to provide a series of statements that provides evidence and reasons to support a conclusion.

Document 1

This excerpt is from the United Nations Press Release of UN Secretary-General Ban Ki-moon’s message on the International Day for Preventing Exploitation of the Environment in War and Armed Conflict commemorated on November 6, 2012.


. . .We must also acknowledge that durable peace and post-conflict development depend on environmental protection and good governance of natural resources. There can be no peace if the resource base that people depend on for sustenance and income is damaged or destroyed—or if illegal exploitation finances or causes conflict.

Since 1990, at least 18 violent conflicts have been fuelled by the exploitation of natural resources such as timber, minerals, oil and gas. Sometimes this is caused by environmental damage and the marginalization [making powerless] of local populations who fail to benefit economically from natural resource exploitation. More often it is caused by greed. . . .

To date, six United Nations peacekeeping missions have been mandated to support the host country’s ability to re-establish control over its resource base and stop illicit [unlawful] extraction by armed groups. However, we need a greater international focus on the role of natural resource management in conflict prevention, peacekeeping and peacebuilding. . . .



Source: UN Press Release, SG/SM/14615-OBV/1156, November 1, 2012 United Nations online

Document 2

Muslin was a type of handwoven cotton fabric fit for emperors produced in Dacca (Dhaka), a part of India before the arrival of Europeans. Muslin today is a lightweight inexpensive machine-made cotton fabric.


. . .Dhaka’s Muslin was felled [demolished] by colonialism’s potent mix of the Industrial Revolution and the Maxim gun. Before that fall, though, there was another rise. Europeans came to India at the beginning of the 16th century and were astonished not only at the quality and volume of its cotton textiles, but also by its extensive, far-flung trade. Soon Indian cotton textiles were exported more than ever to Europe, in exponentially increasing volumes, with Bengal taking the lion’s share. Fortunes were made. As the economist K. N. Chaudhuri noted, from the earliest times “exports from eastern India . . . were a perennial [endless] source of prosperity to merchants of every nation.” . . .

But muslin’s days were numbered. The British colonial apparatus, whether in the form of the East India Company or as direct rule by the Crown, was a vast extractive machine. So too had been the Mughal state, which had herded the weavers into designated workshops called kothis to labor in harsh, even punitive, conditions. But compared to the pitiless operations of the British, the Mughals were models of mercy. On one side, both Company and Crown squeezed the farmers and the weavers until nothing was left, then squeezed some more. On the other, a factoryproduced, mass-product “muslin” rolled off the newly invented power looms in Lancashire cotton mills. Aided by a raft [large number] of tariffs, duties and taxes, British cotton textiles flooded not only the European markets, but the Indian ones as well, bringing Bengal’s handloom cotton industry, and muslin, to its knees. . . .



Source: Khademul Islam, “Our Story of Dhaka Muslin,” AramcoWorld, May/June 2016

Document 3

This 1906 cartoon depicting King Leopold II of Belgium as a snake appeared in the British magazine, Punch.

[image: This cartoon depicts King Leopold II of Belgium as a snake. The following text appears at the bottom of the cartoon: “In the Rubber Coils. Scene - The Congo “Free” State.” The source of this cartoon is Linley Sambourne, Punch, November 28, 1906.]

Document 4

This is an excerpt from a case study lesson on the timber conflict in Cambodia.


The civil war from 1970 to 1975, the Khmer Rouge regime from 1975 to 1979, and the Cambodia-Vietnam War from 1978 to 1979 virtually destroyed Cambodia’s economy. Although rice is Cambodia’s most important crop and a staple of the Khmer diet, by 1974, under wartime conditions, rice had to be imported, and production of Cambodia’s most profitable export crop, rubber, fell off sharply. Between 1976 and 1978, hundreds of thousands of people died from malnutrition, overwork, and mistreated or misdiagnosed diseases. . . .

Both sides in the Cambodian civil war, the Government and the Khmer Rouge, used timber to fund their war efforts. Global Witness estimated the value of the Thai-Cambodian cross-border timber trade to the Khmer Rouge was approximately $10-$20 million per month in 1995. Conflict over timber resources has led to mass torture, exploitation, and forced displacement in Cambodia. In addition, timber exploitation has wreaked havoc on the environment and local economies. Extensive deforestation has had severe repercussions for indigenous populations, exacerbating [aggravating] the grievances which lead to rebellion and conflict. . . .



Source: Timber Conflict Case Study: Cambodia, Global Witness: “Summary of the Cambodia Campaign: The Forestry Reform Process”

Document 5

Blood diamond, also called conflict diamond as defined by the United Nations (UN), is any diamond that is mined in areas controlled by forces opposed to the legitimate, internationally recognized government of a country and that is sold to fund military action against that government.

[image: This map depicts the Diamonds for Weapons Trade - Near the End of the 20th Century. There are various symbols and patterns in the key that indicate the following: Countries where rebels fund civil war with diamonds; Approximate rebel controlled areas; Countries where diamonds and/or weapons pass; Countries where weapons originate; Dimaond market centres; Diamond deposits; The flow of diamonds and weapons. The arrows for diamonds are pointing from Guinea, the Democratic Republic of the Congo, and Angola toward Antwerp and Belgium. There are arrows for weapons pointing from Bulgaria to Burkina Faso and the Democratic Republic of the Congo. There are also arrows for weapons pointing from Togo to Liberia and the Democratic Republic of the Congo. The source of is “Blood Diamond,” Encyclopaedia Britannica, November 28, 2016 (adapted).]




Answer Explanations

PART I: STIMULUS-BASED, MULTIPLE-CHOICE QUESTIONS

1.1The political philosophy that is best supported by both documents is the idea that the rule of law represents a social contract with the people. The intention of a social contract is to have a collective understanding that is in everyone’s self-interest in society and can help enforce the rules and laws that keep everyone safe. In other words, rules and laws should not inhibit freedom; rather, they should protect freedom by keeping society safe. Two key phrases from the documents support this philosophy of a social contract: “The exercise of the natural rights of each man has no limits except those which assure to the other members of the society the enjoyment of the same rights” (Declaration of the Rights of Man and of the Citizen – 1789) and “The Law must be the expression of the general will; all citizens, female and male, should concur [agree] personally or through their representatives in its formation, and it must be the same for all” (Declaration of the Rights of Woman and Female Citizen – 1791). These quotes are stating that in order to have freedom and justice for all in society, there must be a collective understanding and acceptance that rules and laws must be enforced and obeyed to protect everyone’s rights.

WRONG CHOICES EXPLAINED:

(2) Tyranny is defined as an oppressive government that uses cruelty to maintain absolute power over the people. The authors of Declaration of the Rights of Man and of the Citizen – 1789 and Declaration of the Rights of Woman and Female Citizen – 1791 emphasized the importance of being free from tyranny because tyranny does not support or encourage liberty and security.

(3) Although the idea of separation of powers was an Enlightenment philosophy, there is no mention of a separation of powers among the branches of government in either of these documents.

(4) Declaration of the Rights of Man and of the Citizen – 1789 states that “law is the expression of the general will.” Oppression never promotes the general will of the people because oppression leads to tyranny.

2.3The event that most directly influenced the writing of both documents was the French Revolution. This question is an example of how outside knowledge should be used when answering the questions in Part I. Neither document specifically mentions the French Revolution. However, from your studies of global history and geography, you may remember that the French Revolution was a time during which people attempted to put Enlightenment ideals into practice. Several of those Enlightenment ideals, such as liberty and equality, are discussed in these documents, which were written around the time of the French Revolution.

WRONG CHOICES EXPLAINED:

(1) Declaration of the Rights of Man and of the Citizen is dated 1789, while Declaration of the Rights of Woman and Female Citizen is dated 1791. The Iranian Revolution, which led to the fall of the last monarch of Iran, lasted from 1978 to 1979.

(2) The Cuban Revolution was a communist revolution that was led by Fidel Castro. It occurred in 1959.

(4) The Russian Revolution was a communist revolution that led to the fall of the Romanov dynasty in 1917.

3.3The point of view that is expressed in this illustration is that the Romanovs suppressed Enlightenment ideas within their empire. The Enlightenment, which swept Europe from the 17th century to the early 19th century, was a philosophical movement that promoted ideals like freedom of thought and expression, equality, and natural rights. The artist of this illustration depicts the Romanovs (who ruled Russia from the early 1600s to the early 1900s) as rulers who certainly did not share these Enlightenment ideals. According to the artist, the Romanovs actually suppressed these Enlightenment ideals. In the illustration, the palace is closed with a sign hanging outside that states, “Liberal and democratic ideas not permitted.” The artist is accusing the Romanovs of censorship and of imprisonment without reason. These practices are in direct conflict with the ideals of the Enlightenment and demonstrate the Romanovs’ attempts to suppress Enlightenment ideas within their empire.

WRONG CHOICES EXPLAINED:

(1) This illustration suggests that the Romanovs supported the orthodoxy because one of the domes of the palace is labeled “orthodoxy.” Additionally, nothing in the illustration represents the fall of the Romanov dynasty. Rather, this illustration depicts the tactics used by the Romanovs to maintain strength and power over the people.

(2) This illustration depicts the Romanovs as rulers who attempted to oppress, not encourage, a diversity of opinions. One sign in the illustration declares, “Liberal and democratic ideas not permitted.” Additionally, the telescopes are labeled “secret police,” “censorship,” and “arbitrary imprisonment,” which were all used to suppress any diverse opinions.

(4) The focus of this illustration is not the Russian Revolution. Instead, the focus is on the Romanov dynasty, which ruled over Russia for more than 300 years before the Russian Revolution occurred. Although the Romanovs’ mismanagement of the nation was a factor that led to the Russian Revolution, this illustration does not mention anything specific about the Russian Revolution or its impact on most minorities.

4.2The long-term historical circumstance about Russia that is shown in this illustration is the autocratic rule of Russian royalty. The autocratic, or absolute, rule of Russian royalty dates back to the establishment of the Romanov dynasty in 1613. For three centuries, the Romanovs ruled Russia with absolute power over the people. Czars like Peter the Great and Catherine the Great brought great changes and progress to the nation. However, others, such as Czar Nicholas II, mismanaged the nation, which eventually led to a revolution.

WRONG CHOICES EXPLAINED:

(1) Marxism, or early communism, is not mentioned in this illustration. Additionally, Russian nobles were the wealthy class. They would not have supported Marxism because supporting those ideas would have caused the nobles to lose their wealth and social status.

(3) Pan-Slavism was a political and cultural movement in the 19th century that recognized the common ethnicity of the Slavic people. This movement was supported, not rejected, by Russia. In this illustration, the palace dome labeled “Pan-Slavism” symbolizes Russian support for this movement.

(4) Nothing in this illustration demonstrates the Russian Orthodox Church’s support for democratic ideals. In fact, a sign on the right side of the wall states that, during the Romanov dynasty, “liberal and democratic ideas [were] not permitted.”

5.1This poem describes events related to World War I. Many clues in the poem should lead you to the correct response. From your studies of global history and geography, you should remember that World War I was the first war that involved the widespread use of trench warfare. In the poem, the author states, “They leave their trenches, going over the top.” This demonstrates the use of trench warfare. Additionally, you should always remember to read the source. In this case, the source states that this poem was written in 1918. From your studies of global history and geography, you should recall that World War I was fought between 1914 and 1918.

WRONG CHOICES EXPLAINED:

(2) World War II was fought between 1939 and 1945. The poem is dated 1918, which was 21 years prior to the start of World War II.

(3) The Korean War was fought between 1950 and 1953. In this conflict, the United States and South Korea were on one side, and North Korea was on the other. The goal was to contain communism.

(4) The Vietnam War was fought between 1954 and 1975. In this conflict, the United States and South Vietnam were on one side, and North Vietnam was on the other. The goal was to contain communism.

6.2The claim about modern warfare that is best supported by this poem is that technology made combat more deadly. The poem mentions tanks, which were a relatively new weapon of war during World War I. The poem states, “Men jostle and climb” and are met with the fire of “bombs and guns.” These newer weapons of war led to high death tolls.

WRONG CHOICES EXPLAINED:

(1) The poet’s tone is sympathetic toward the bravery of the soldiers. This is supported by the poet describing how the soldiers climbed out of their trenches, knowing they would be met with gunfire, bombs, and tanks. Nothing in the poem supports the claim that these men were not as brave as soldiers were in the past.

(3) Religion is not the central focus of this poem. Although the poet does call out to “Jesu” to make the fighting stop, sufficient evidence is not provided to make the claim that religion was the cause of this conflict.

(4) As stated in the poem, battle-ready innovations (such as tanks and bombs) were readily available during World War I.

7.3The best use for this pair of maps is to understand a reason used to establish boundaries for partition. The first map depicts Palestine, part of which is now the modern-day country of Israel. Palestine was established through the terms of the British Mandate for Palestine, which lasted from 1920 to 1948. The second map depicts the United Nations’ Partition Plan, which was established in 1947. The proposed changes for this region are illustrated according to the map’s key, which shows Arab areas, a Jewish state, and the International Zone of Jerusalem. By 1947, a distinct Jewish state and Arab areas had been outlined, which demonstrates that the country of Israel was partitioned based on religion and ethnicity.

WRONG CHOICES EXPLAINED:

(1) Although the first map does depict how the British used the mandate system to create the political entity of Palestine, these maps do not explain why that system was used. Additionally, the maps demonstrate that the United Nations, not simply “European powers,” partitioned Palestine.

(2) Neither map depicts a relationship between fresh water and Arab settlement patterns.

(4) The focus of both maps is the region of Palestine (part of modern-day Israel). Although Egypt borders this nation, Arabs living in Egypt are not mentioned or discussed in either map.

8.1A situation that was a contributing factor in the decision to partition British Palestine as shown on the 1947 map was mass migrations following the Holocaust. As a result of the Holocaust, many Jewish people fled to Palestine, which led to Britain’s decision to partition that region into Arab areas and a Jewish state, as depicted on the second map. The Zionist movement was a force behind this decision as the United States supported the Zionist desire to create a Jewish homeland in Israel. Unable to find a practical solution to the problem, Britain allowed the United Nations to vote to partition the region in 1947.

WRONG CHOICES EXPLAINED:

(2) Decolonization from French rule affected regions of Africa and Asia, but it did not directly affect the region of Palestine.

(3) Although the Suez Canal is an important waterway for this region, its capture did not directly affect the partitioning of Palestine.

(4) The Warsaw Pact was a mutual-defense treaty, formed by the Soviet Union and several other nations, that was designed to counteract NATO during the Cold War. It was formed in 1955, and therefore, had no direct impact on the Partition Plan for Palestine in 1947.

9.4According to this article by Roff Smith, the goal of Atatürk’s reforms was to modernize Turkey in the image of European nations. The article states that Atatürk attempted to modernize and secularize the civil service by regulating clothing and limiting religious-oriented attire. The fez (the traditional headpiece worn by men in Turkey since 1826) was banned and replaced with the Panama hat, which was in fashion in Western European nations at the time.

WRONG CHOICES EXPLAINED:

(1) The civil service system was not in jeopardy during Atatürk’s rule. His goal was to modernize the system, not to prevent its elimination.

(2) Atatürk sought to secularize the legal system by separating church and state, as was done in nations in Western Europe.

(3) Atatürk wanted to ban, not revive, Ottoman-era customs to modernize Turkey in the image of European nations.

10.2The phrases “deeply conservative population,” “lengthy sentences of imprisonment,” and “a few hangings” suggest that tensions existed between reformers and traditionalists in Turkey. Those who held onto traditional Ottoman customs did not embrace Atatürk’s modernization efforts. The population is described as being “deeply conservative,” and Atatürk had to “sell” his modernizations to the people. A “Hat Law” was put into place, but some traditionalists broke this law (by continuing to wear fezzes) and were punished with lengthy sentences of imprisonment. Some were even sentenced to death. This information supports the claim that there were tensions between reformers and traditionalists in Turkey during this time.

WRONG CHOICES EXPLAINED:

(1) These phrases clearly show that not everyone throughout Turkey eagerly embraced Atatürk’s modernization reforms. These reforms were met with resistance by traditionalists, who broke the laws and were punished by imprisonment and even death.

(3) Atatürk passed laws to ensure that his modernization efforts were adopted by the people and were not abandoned by the Turkish government.

(4) Although some traditionalists did break modernization laws and were subsequently punished, nothing in the article indicates that most Turks preferred punishment to rapid change.




PART II: STIMULUS-BASED, SHORT-ANSWER, CONSTRUCTED-RESPONSE QUESTIONS

SET 1

11) The historical circumstances that led to British attitudes about their empire as shown in this excerpt from An ABC for Baby Patriots were that Britain established a record number of colonies (which created a large empire) and acquired new markets (that could provide raw materials and be sold finished goods). Subsequently, the British people were extremely proud of the size of their empire and the resources it had.

Note: This response receives full credit because it correctly explains the historical circumstances that led to British attitudes about their empire as shown in this excerpt. This response uses information from the document, such as the fact that “Great Britain has [the] most” colonies and thus such a large empire. This response also uses outside knowledge of global history and geography, such as the fact that Great Britain acquired new markets that could supply raw materials and be sold finished goods. Although outside information is not required to receive credit, it helps strengthen the response. It also offers a better explanation as to which historical events fostered the British people’s pride for their empire, as demonstrated in the excerpt.

12) Based on this excerpt, Jawaharlal Nehru’s point of view concerning British colonialism in India was that British imperialism benefited Britain more so than it did India because Britain monopolized trade with India and many traditional Indian industries were damaged by British colonialism.

Note: This response receives full credit because it correctly identifies Jawaharlal Nehru’s point of view, or opinion, about the effects that British colonialism had on India. This response focuses on Nehru’s negative opinion of British imperialism in India and the ways in which he described how Britain’s industrial success came at the expense of the Indian people and their industries.

13) A cause-and-effect relationship associated with the historical developments in Documents 1 and 2 is that due to its desire to build a large global empire, Britain colonized India and exploited India’s people, industries, and resources for Britain’s own economic gain. By the late 1800s, the British could boast “that of all the great nations Great Britain [had the] most” colonies and had such a large empire that the “sun never [set]” on it (Doc. 1). One of the nations that Britain colonized and acquired new markets from was India. As a result of British colonialism, India was negatively impacted as Britain’s takeover led to “increasing unemployment and poverty” in India. In fact, India became “an agricultural colony of industrial England, supplying raw materials and providing markets for England’s industrial goods” (Doc. 2).

Note: This response receives full credit because it identifies and explains a cause-and-effect relationship associated with the historical developments in Documents 1 and 2. Additionally, the response cites evidence from both documents, and outside knowledge is incorporated to strengthen the response.

SET 2

14) The geographic context for the historical development/event shown in this 1946 cartoon is that following World War II, Europe became divided along ideological lines into noncommunist countries in Western Europe and communist countries in Eastern Europe (which were controlled by the Soviet Union). This division was represented by the Iron Curtain. This cartoon depicts Winston Churchill trying to look under the Iron Curtain to see what is happening on the other side.

Note: This response receives full credit because it correctly explains the geographic context for the historical development/event shown in this cartoon by focusing on the division of Europe into noncommunist countries in the West and communist countries in the East based on ideological differences. This response also identifies that this division was represented by the Iron Curtain.

15) Based on this document, the purpose of this joint declaration by United States president George H. W. Bush and Russian president Boris Yeltsin was to promote economic freedom and cooperation as well as to demonstrate a newfound trust and respect between the United States and Russia after these two countries had fought for decades during the Cold War.

Note: This response receives full credit because it correctly explains the purpose of this joint declaration, which was to promote democracy and economic freedom and to create a more peaceful relationship between the United States and Russia that was founded on mutual trust and respect.

16a) A turning point associated with the historical developments related to both Documents 1 and 2 was the collapse of communism and the Soviet Union, which marked the end of the Cold War.

Note: This response receives full credit because it correctly identifies the collapse of communism and the Soviet Union and the subsequent end of the Cold War as the turning point, or catalyst for change, that is associated with the historical developments related to both documents.

16b) The collapse of communism and the Soviet Union (and the subsequent end of the Cold War) was a turning point because these historical developments allowed a relationship to form between Western nations and the former Soviet Union after decades of political and economic isolation from each other. Prior to the end of the Cold War, the democratic capitalist countries of Western Europe were isolated from the Soviet Union, as represented by the proverbial Iron Curtain (Doc. 1). By 1992, communism had failed, the Soviet Union (and the Iron Curtain) had collapsed, and Russian president Boris Yeltsin began talks with United States president George H. W. Bush to promote a trading relationship between their respective nations and to end Cold War hostilities. In a joint declaration between the two leaders, they pledged to maintain a “partnership founded on mutual trust and respect and a common commitment to democracy and economic freedom” (Doc. 2).

Note: This response receives full credit because it correctly explains why the historical developments associated with the documents are considered a turning point. It provides evidence from both documents to describe the hostilities between Western Europe and Eastern Europe during the Cold War. The evidence provided also explains how the relationship between Russia (the former Soviet Union) and Western democratic nations changed as a result of the collapse of communism and the end of the Cold War.




PART III: ENDURING ISSUES ESSAY

SAMPLE RESPONSE

The Age of Imperialism was a time in history when powerful European empires colonized large sections of the world, particularly in India and Africa. During the process of establishing these colonies, Europeans often exploited the local resources in these regions for their own economic benefit. The exploitation of local resources is defined as outside nations taking land, labor, and/or capital from native populations for the economic and/or political benefit of the outside nation. This causes harm to the native region’s environment, government, and/or society as a whole. It also results in a lack of economic opportunities for the native population and conflicts over who should control those resources. Although the Age of Imperialism largely created this issue, the exploitation of local resources has unfortunately been a continuing problem over time as resources have been (and continue to be) exploited in regions of India and Africa.

For centuries, many powerful European nations exploited the resources of the regions they colonized. When European nations first began to colonize the Americas in the 16th century, they exploited the local resources for their own financial gain. Native populations in the Americas were forced to work on encomiendas (large plantations), where they farmed or mined for resources. As the size of these native populations dwindled due to disease and being overworked, slaves from Africa were brought over to the Americas (via the Middle Passage) to replace the enslaved natives. As a result of this exploitation, countries like Spain and Britain became increasingly wealthy and powerful. In fact, they were able to expand their empires to other regions of the world.

Britain built a large empire around the world with many colonies, but one colony that was key to Britain’s success, wealth, and power was India. Indian textiles, such as cotton and muslin, were exported from India “in exponentially increasing volumes,” which made fortunes for Britain (Doc. 2). Although this exploitation of resources greatly benefited Britain, it had a largely negative impact on the local Indian population. The British pushed the native Indian farmers and weavers to the point of exhaustion and “squeezed the farmers and the weavers until nothing was left, then squeezed some more” (Doc. 2). Eventually, many native Indian industries were destroyed as a direct result of this exploitation. Another result was that many individuals began to resist foreign exploitation. Resistance movements, such as Mahatma Gandhi’s Salt March and the Textile Boycott, were organized. This caused tension and conflict between Britain and India, but it ultimately led to India’s independence.

The exploitation of resources has continued to be a serious issue in the 20th and 21st centuries, particularly in countries throughout Africa, and this issue has incited a global response. Africa has become an example of how the exploitation of resources often leads to conflict among local populations. In Africa, where diamond resources are plentiful, the exploitation of these resources has led to wars and has prevented legitimate governments from taking control of the region and its resources. Near the end of the 20th century, throughout Africa, there were “countries where rebels [funded] civil war with diamonds,” “countries where diamonds and/or weapons [passed],” and a steady “flow of diamonds and weapons” (Doc. 5). Trading diamonds for European weapons led to civil war in places like Sierra Leone, where the Revolutionary United Front fought an eleven-year war for control of the diamond mines and for control over the region as a whole (Doc. 5). The recognition of “blood diamonds,” or “conflict diamonds” as they were defined by the United Nations toward the end of the 20th century, supports the claim that the exploitation of local resources is a serious issue that has continued into the modern day (Doc. 5). The United Nations has not only acknowledged this issue, but it has also taken some measures “to support the host country’s ability to re-establish control over its resource base and stop illicit [unlawful] extraction by armed groups” (Doc. 1). However, the UN does admit that this issue requires “a greater international focus on the role of natural resource management in conflict prevention, peacekeeping and peacebuilding” (Doc. 1).

Throughout global history, resources have been exploited by those who had the power to exploit them, which had a detrimental impact on local populations. Dating back to the colonial period, in which slavery was widespread, and continuing into the Age of Imperialism, European nations became wealthy and powerful by exploiting the resources of colonized nations. Indian industries, as well as the Indian farmers and weavers themselves, suffered. Many African countries were plagued with violence that was tied to the exploitation of diamond resources. Although the United Nations has taken some steps to bring this issue to light and to work toward resolving it, clearly this issue has persisted into the modern day and requires more immediate attention and action.
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*RUF, Revolutionary United Front is a guerilla unit whose actions led to civil war in Sierra Leone.

**UNITA, National Union for Total Independence of Angola was a political party that saw itself as part of

a guerilla movement fighting for independence from Portugal. It fought in the Angola civil war once
independence was achieved.
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Declaration of the Rights of Man and
of the Citizen — 1789

Declaration of the Rights of Woman and
Female Citizen — 1791

Articles:

1. Men are born and remain free and equal in
rights. Social distinctions may be founded
only upon the general good.

2. The aim of all political association is
the preservation of the natural and
imprescriptible [inalienable] rights of
man. These rights are liberty, property,
security, and resistance to oppression. . . .

4. Liberty consists in the freedom to do
everything which injures no one else;
hence the exercise of the natural rights of
each man has no limits except those which
assure to the other members of the society
the enjoyment of the same rights. These
limits can only be determined by law. . . .

6. Law is the expression of the general will.
Every citizen has a right to participate
personally, or through his representative,
in its foundation. It must be the same for
all, whether it protects or punishes. All
citizens, being equal in the eyes of the
law, are equally eligible to all dignities and
to all public positions and occupations,
according to their abilities, and without
distinction except that of their virtues and
talents. . . .

FIRST ARTICLE

Woman is born free and remains equal to
man in rights. Social distinctions can only be
founded on common service.

II
The aim of all political associations is to
preserve the natural and inalienable rights
of Woman and Man: these are the rights
to liberty, ownership, safety and, above all,
resistance to oppression. . . .

v

Liberty and justice lic in rendering
everything which belongs to others as of right.
Thus the exercise of woman’s natural rights
has no limit other than the perpetual tyranny
of man’s opposing them: these limits must be
reformed by the laws of nature and reason. . . .

VI

The Law must be the expression of the
general will; all citizens, female and male, should
concur [agree| personally or through their
representatives in its formation, and it must be
the same for all. All citizens, being equal in its
eyes, must be equally eligible to all honours,
positions and public posts according to their
abilities, and with no other distinction other
than those of their virtues and talents. . . .

Source: The Avalon Project at Yale Law School

Source: Olympe de Gouges, 1791
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